New Resources and Methods for Teaching Greek 
This panel comprises five papers, each of which offers a new method or resource for teaching beginning and intermediate Greek. The emphasis of each paper is on the pragmatic use of a new resource or improved use on an established technique, so that teachers have material and information they can put to use in as wide a range of Greek classrooms as possible. 

Paper #1 “It’s All about MI!: The Early Introduction of MI Verbs in Beginning Greek” tackles a problem that vexes students at the beginning level and beyond.  MI verbs are among the most common verbs and vocabulary items in general, but students struggle to learn, retain and become comfortable with their myriad forms.  This paper argues that MI verbs should in fact be taught first and presents a simple way for doing so that actually makes learning Greek verbs overall less daunting and simultaneously more effective for students. 

Paper #2 “Breaking into Greek: Three Texts to Encourage Blooming” focuses on an ever expanding and crucial area of language pedagogy, even for Classical languages: active, oral communication. This paper offers three sources for the Greek teacher to incorporate this method into their classes. 

Paper #3 “The 2010 College Greek Exam” continues the tradition of reports on the College Greek Exam, with a preliminary survey of the results of the second annual exam and trends in the exam since its creation three years ago. The exam and this report offer fresh data and results from around the country and at different types of institutions with a wide array of types of programs in order to gauge trends in Greek pedagogy. 

Paper #4 “ἐν ἀρχῇ: Reversion to Language Youthfulness in Determining Grammar Notes and Review for an Intermediate Reading Text” addresses the needs of contemporary students at various levels for notes to facilitate and enhance their reading, in this case of Homer. Gauging what best serves students is not a straightforward matter, but the authors here discuss and present their challenges and solutions. 

Paper #5 “Reading Passages for Transitioning to Plato” offers ideas and perspectives on another set of problems in making the transition from beginning to intermediate Greek. Using Plato as an author, the paper looks at the types of selections of texts, exercises, and vocabulary that can best prepare students to go on to be as independent a reader of Plato as possible. 

It’s All about MI!:  

The Early Introduction of MI Verbs in Beginning Greek


For many Greek students, MI verbs are difficult, distasteful, and usually not very well learned.  Most beginning Greek books seem to mirror this unease by waiting to introduce the MI-verb family until the very late chapters, and in one of the most widely used textbooks, MI-verbs as a class are not even presented in the chapters designed for a normal beginning course.  It’s true that some elements of Greek can be delayed without much disadvantage.  This, however, is not the case with MI verbs.


Delaying MI verbs until late in the first year or even waiting until the second year creates numerous problems for beginning students.  The most obvious is that such a delay withholds the explanation of an essential and high-frequency feature of the language.  Even if we exclude the highest frequency MI verb, εἰμί, it is clear from any number of word lists or a quick sampling with the Perseus or PhiloLogic search engines that the verbs δίδωμι, τίθημι, ἵημι, ἵστημι, and their compounds are to be found on page after page of almost any text we might want our students to read.  The earlier students learn MI verbs, the sooner normal texts with their frequent MI-verb forms become accessible, and the earlier MI verbs are presented, the more time students have to assimilate their forms.  Late introduction also leads to misapprehension.  If for months students only know omega verbs, when MI verbs finally appear, they are bound to seem difficult and ‘irregular’.  The new ‘difficult’ verbs are made all the more daunting because students are usually confronted with them in more than one tense and sometimes in all three distinctive tenses (present, imperfect & aorist).


Early introduction of MI verbs avoids such pitfalls.  If MI verbs are presented in the first term of beginning Greek and in tandem with omega verbs, then students avoid the mistaken impression that MI verbs are somehow irregular.  Instead, students simply learn that there are two families of Greek verb, each with its own slightly different set of endings, and each with its own system of connecting stem and endings with a vowel sound.  Another advantage of early introduction is that the tenses of MI verbs can be introduced gradually (as are the tenses of omega verbs) instead of all at once.  Finally, early presentation of MI verbs provides a number of positive pedagogical advantages.  For the complete novice, the present active of a verb like δίδωμι is actually easier to understand and analyze than omega verbs.  δίδωμι is also a great boon when cases are introduced since it takes both direct and indirect objects.  Likewise, the verbs τίθημι and ἵημι are also useful since they easily motivate direct objects with various prepositions.  The problem with such early presentation of MI verbs is that it requires major revision of current texts and readings.  The change, however, is worth the effort since ultimately it is not just about MI verbs but about giving our students the most efficient and user-friendly introduction to the language that we can manage.

Breaking into Greek: Three Texts to Encourage Blooming

It has been a good thirty years since teachers of Greek and Latin were first made aware of the advantages to be gained by mainstreaming active language-learning methods at all levels of instruction. And for many of us, the publication in 2006 of John Gruber-Miller’s When Dead Tongues Speak: Teaching Beginning Latin and Greek was a real wake-up call: not only were we reminded that such methods were out there, but now we had confirmation that plenty of people were practicing them and getting very positive results. 

One big impediment to developing active methods for Greek lies in our lack of an adequate lexicon. For Greek we have only the on-line Woodhouse English-Greek lexicon and some short sections in, for example, Morwood’s Oxford Classical Greek and a few other works accessible through the used-book trade. 

In this paper I am going to address three rich sources of lexical inspiration and advice for those committed to developing oral and written communication in Classical Greek: Johannes Posselius, Johannes-Amos Comenius, and Neophytos Doukas. These individuals have provided us with readily-available texts from which we can quarry relevant lexical data for supplementing whichever primer we use. 

Posselius’ Καθημερινῆς ὁμιλίας βιβλίον (1590) is one of the l6th-century’s most original Colloquium manuals, for it is written in Latin and Greek. It provides us with patterns of conversation along with very useful vocabulary for beginning conversations. The Ἁποφθέγματα (1595) is a collection of short narratives (chreiai) containing interesting stories about famous people. The easily understood Greek they contain allows sight reading, spontaneous discussion, and in-class writing. 

Comenius’ Vestibulum (early 17th century; there are many editions in a variety of languages) was originally intended as a primer in Latin conversation. It is a very short collection of sentences in Latin; they were intended to be memorized by the young student in chunks of a dozen or so at a time. The beauty of the collection is that the sentences represent concepts basic to classroom communication. Comenius has selected target vocabulary, providing not simple word lists but sentences linking appropriate verb with noun and adjective. I have translated them into Classical Greek, and the resulting collection is available on my department’s website. 

Doukas’ Φοῖνιξ ἤτοι Διάλογοι καὶ Ἐπιστολαὶ εἰς χρῆσιν τῶν νέων ἐν τοῖς Γυμνασίοις (1815) is ostensibly a conversation manual; however, its latent political message is that the 19th century Greek speaker can modulate his language naturally into the classical mode. The Ἐπιστολαὶ portion of Doukas’ work is particularly valuable for us, since it provides models of casual written communication easily adaptable for emails and in-class writing projects. 
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The 2010 College Greek Exam
This paper reports on the second annual College Greek Exam (CGE) administered in March 2010.  It begins with a brief history of the exam and its origins.  The exam began as a parallel to the National Greek Exam but specifically for college-level students in their first year. Armed with a basic format, syllabus and vocabulary, a pilot exam was given in 2008 and the first regular annual exam in 2009. The current report then goes on to describe developments in the 2010 exam and enumerates the high scores and averages. The results of the exam are then analyzed according to grammatical categories.  Where the same or similar questions have been asked on the 2009 exam, there is a comparison of how the students did on both exams. Finally, the report includes some general comments on how the exam and the results mesh with certain issues in teaching first year Greek at the college level, both pedagogical (textbooks, etc) and administrative (the need for external assessment tools, etc). 

ἐν ἀρχῇ:  

Reversion to Language Youthfulness in Determining Grammar Notes and Review 

for an Intermediate Reading Text

This paper traces some problems encountered and solutions used in the production of a transitional reader on Homer for intermediate Greek students at either the secondary or post-secondary level. 

Two components integral to an early-stage or intermediate annotated text—a helpful set of grammatical and background notes and the useful review of forms and syntax—often prove to be challenging to the author.  One must revert to one’s own early language experience in order to discern what needs the student-reader will bring to the text, while peering backwards through the prism of one’s accumulated familiarity and experience.  Judicious notes of a grammatical or mechanical nature should not overwhelm the student, but rather provide incentive to read on, while notes illuminating the culture of the text should reveal significant meaning in what otherwise would seem an ordinary or mystifying word or sentiment.  Likewise, while review is the critical element in reinforcing morphological and syntactical structures, author and student must again meet on an agreeable plain.  The text should obviously review certain forms and grammatical constructions that tradition and logic have deemed “contrary.”  The selection of other forms and constructions, however, is necessarily dictated by the length of the volume, appropriateness to the chapter, graduation in difficulty, and numerous other considerations.  The author must again relive earlier days and attempt to recall what particular topics and modes of review were of greatest help.  Such aids are undeniably necessary for providing a richer experience in a student’s first encounter with an actual text; and yet an array of students will come to the same text with a broad range of skill sets, both in terms of historical and cultural awareness, and in terms of technical proficiency.  Add into this the increasingly insecure foundation in English grammar that students have and one begins to see the difficulties of creating notes and review materials.

This paper will examine the practical means by which the authors of one such text arrived at a working method to address these problems.  Collaboration was a major element that allowed us to exchange information and question one another’s assumptions about such things as levels of grammatical sophistication and cultural familiarity.  The resulting conversations led us to a methodical re-examination of our own approach to such issues, both for purposes of this text and for the classroom setting.  Finally, input from our students, solicited at various points in the process, provided a key benchmark for our understanding of how students would use textual notes and review units with exercises.  Thus, a mutual blending of personal recollection, instinct, ongoing reassessment, and external, “on-site” testing was of significant help to the authors in providing an appropriate type and amount of assistance to the student-reader.

Reading Passages for Transitioning to Plato

Plato is a common first author for students to read when finishing their beginning Greek sequence and for good reason: he is a major author, canonical grammar is built in part around his syntax, beginning Greek textbooks typically include extracts from his work, and students can actually benefit in their own lives from reading Plato. Moreover, there are now several textbooks making individual dialogues accessible for the novice reader, equipped with vocabulary and running notes which explicate both content and grammar. And yet, students are apt to struggle and, across a term, feel that they are swimming, or rather drowning, in Plato. This paper presents an aid to address this problem: a transitional reader with a half dozen brief selections, which, while they might seem unorthodox at first, can put students at ease about Plato’s method and lead them to be more independent readers of Plato, both in English and in Greek. 


These passages were selected to meet four goals (1) be authentic and representative (2) use grammar suitable for an novice reader (3) provide examples of Plato’s method of argumentation and (4) despite all this, still be interesting and meaningful. Passages run only a few hundred words each. 

First is the opening passage of the Republic (327a-b), chosen because it is a straightforward bit of narrative, sets the scene vividly, and provides a nice workout for infinitives and participles. Next is one of the several attempts from Republic to define δικαιοσύνη (334b-d). The passage is presented in graded stages, culminating in the original text.  First, students practice with asking and answering questions in Greek and also with creating a basic syllogism.  Then they read two simplified versions of the argument so they can develop comfort with the content before reading the original Greek. The third passage repeats the approach but focusing on an example of argument by analogy (352d-54a). It also provides more work with infinitives, both complementary and in indirect statement. In both passages, the interlocutors in fact fail to arrive at a definition of justice, but this is a valuable reading lesson for students on principle, even as they learn two fundamental techniques of argument and critical analysis. 


Now that students have built up some Greek muscles, they tackle a passage on education (Republic 410-a-e), about the proper role of μουσική and γυμναστική.  The discussion, easily analogous to debates in modern education, fosters conversation and debate among students. Then students read a passage that would normally be considered too complex for intermediate readers, but which is actually helpful for them, Plato’s own summary of the Republic (Timaeus 17a-19a). Presented again in graded versions, this passage gives Plato’s own highlights from one of his most famous and controversial works, including a quick allusion to the passage they have just read and spotlighting women, family values and more. 
The idea is that students should spend only part of a term on these five passages and then proceed to full, uninterrupted Plato. Thus the reader concludes with the first two pages of the Euthyphro (2a-3d), only in its full form but with notes and vocabulary, where Socrates talks about the charges he faces, to provide a set up for other dialogues, such as the Apology or the remainder of the Euthyphro.  
