New Adventures in Greek Pedagogy
This panel comprises five papers, each of which offers guidance and a new direction for teaching beginning and intermediate Greek. All the papers assess the past and current state of some strand of Greek pedagogy and then map out productive directions for the future, so that teachers have new and improved material and information they can put to use in a wide range of Greek courses.

Paper #1 “Do I Have to Draw You a Picture?: Pedagogical Images in Beginning and Intermediate Greek” explores the use of images in Greek pedagogy, which is now more feasible than ever because of digital technology, but in crucial ways underutilized. The paper briefly lays out the state and causes of this situation and then illustrates a number of ways that careful integration of images into Greek teaching materials broadens and deepens the learning experience of students. 

Paper #2 “Creating Intermediate Texts through POD: Research Opportunities for Undergraduates; More Resources for Instructors” explores another technology (Print-on-Demand) that is transforming the production of pedagogical materials. This paper demonstrates how novel, useful readers can be produced that are both helpful for teachers and enriching for undergraduates to help produce. 

Paper #3 “The Poetics of Science: Incorporating Greek Scientific Texts into an Intermediate Level Introduction to Greek Poetry” finds another area where ongoing research enriches undergraduate learning. Our students live in a world where scientific achievement and knowledge are profoundly important to culture, and this paper provides straightforward ways to integrate the fascinating world of ancient science into the Greek classroom. 

Paper #4 “The 2011 College Greek Exam” continues the tradition of reports on the College Greek Exam, with a preliminary survey of the results of the third annual exam and trends in the exam since its creation four years ago. The exam and this report offer fresh data and results from around the country and at different types of institutions with a wide array of types of programs in order to gauge trends in Greek pedagogy.

Paper #5 “Elitism and Revival of the Direct Method of Ancient Greek” hopes to make Rouse’s pioneering work in teaching Classical Greek as a living language accessible and relevant to students of the 21st century. A necessary step in doing so is addressing the class antagonisms which are a part of the history of the method.

So Do I Have to Draw You a Picture?:

Pedagogical Images in Beginning and Intermediate Greek


The use of pictures as an aid to learning ancient Greek is quite rare in beginning textbooks and even rarer at the intermediate level. This observation, however, does not mean that Greek books have no pictures—quite the contrary. Modern printing techniques and design sensibilities have made illustrations, photographs, diagrams, maps, etc. more frequent than ever. Curiously, though, most of this visual material impinges very little on actual work with the language. Drawings and photos reproduce sites and artifacts or occasionally illustrate stories that students might be reading, but the material does little more than add points of cultural interest or provide a break from the hard work of learning the language. It is clear that the pictures in Greek books are not really conceived as integrated aids for actually learning the language.


A number of factors seem responsible for this scarcity of “pedagogical pictures.” Much more so than Latin and modern foreign languages, Greek tends to be taught and learned at the collegiate level, and adults are generally assumed to have less need of visual aids than younger learners (no matter what the adults might say). Furthermore, since the usual goal of learning ancient Greek is to read complex literary works, it may seem questionable to spend time with simple pictures of concrete, down-to-earth objects. Finally, for those who create textbooks, workbooks, etc. there is the practical difficulty of finding appropriate visual material. It is both time-consuming and challenging to develop and integrate truly useful pictures into the learning process.


Such problems and objections, however, still cannot obscure the great promise that well-designed visual material holds for the teaching of ancient Greek. As far back as Aristotle, sight has been recognized as the keenest of the senses, and it makes no sense to ignore such a powerful aid in conveying the language. Our students, moreover, are oriented to and experienced in an image-rich world, and effectively deployed pictures will not only help students learn more effectively but will also add interest and enjoyment to the process.


An important step in developing effective pictures for teaching Greek is to clearly articulate the ways in which images may be used. The most basic use is to employ pictures to learn and practice vocabulary. Images, symbols, and diagrams are associated with words and concepts, so when students see a picture, they are prompted to say the appropriate Greek word without needing an intermediary English word to connect concept with response. Pictures, however, can also be used in grammatical exercises. With the addition of some fairly intuitive grammatical symbols, images can represent sentences which students turn into Greek. Such pictures can even prompt a certain amount of free composition. Finally, pictures can do more than explain; they can move the student toward real assimilation of the language. Before running to a dictionary or a translation, a series of pictures allow students to build up a feel and familiarity for Greek words and sentences and come ever closer to actually thinking in the language.

Creating Intermediate Texts through POD:

Research Opportunities for Undergraduates; More Resources for Instructors


Print-on-Demand programs like Createspace.com make the production of pedagogical materials in Greek or Latin easier and less expensive than ever before. Although such materials will not get an Assistant Professor tenure, they can be an effective way to involve students in original research, while simultaneously providing a real service to instructors. Digital materials in Greek and Latin that are in the public domain and are out of copyright make the process easier than ever before, as well. This paper reports on a collaboration that produced an intermediate Greek reader of Lucian's A True Story, now available on Amazon.com. This project led to the award of a prestigious scholarship to one of the presenters to produce a series of such readers in the course of the next year. As the year unfolds, this project will include contributions by a number of undergraduate students who will work on the kind of non-canonical texts that would rarely have sufficient interest to make it viable for the traditional publishing industry. This paper will discuss the benefits and logistics of supervised undergraduate work on such authors and works. Current projects include Plutarch's Amatorius, Pseudo-Lucian's Onos, a Medieval Latin reader, Prudentius' Psychomachia, the Historia Brittonum, a Greek Lyric Poetry Reader, the Gospel of St. John (Greek and Latin), and the Book of Ruth (Greek and Hebrew).

The Poetics of Science:

Incorporating Greek Scientific Texts into an Intermediate-Level Introduction to Greek Poetry

It is important to expose language students at every level to a variety of texts. Students risk becoming complacent after a semester of Homer or Plato and then find the transition to other authors more frustrating than it need be. Further, the rising interest in “student research” is effectively facilitated by sound examples of professorial research. Increasingly, we all strive to incorporate our own research interests into our classes, a thing which can be done even in elementary and intermediate language classes. Consequently, we can model for the students what we do professionally when we are not teaching, we can share our enthusiasm for the arcana of our field, and we can engage our students in exciting loci of study that they may otherwise not have encountered.

My own area of research interest happens to be history of science, a locus of inquiry that is so important to the culture but little understood by non-experts. The incorporation of a unit on Greek scientific texts at the end of an intermediate level introduction to Greek poetry was an ideal way for me to expose my students to a seminal aspect of Greek culture which they otherwise would not have explored. This allowed for class discussion on culture and values, and it emphasized that the rules of syntax and prosody were not restricted to Homer but rather were universally employed by authors who explored a plethora of topics. 

Such readings and discussions also reveal key differences between Greek and modern sensibilities. Few ancient scholars explored any one area of research exclusively. There is much science and medicine to be found in Homer, Aeschylus, Sophocles, Euripides, Theocritus, Apollonius of Rhodes, and there is much poetry to be explored in Empedocles and Archimedes. In other words, the unit on Greek science proved an important exercise in establishing in the minds of my students the totality of the Greek intellectual experience.

In my unit on Greek poetical science, students read authors generally classified as “natural philosophers” (Heraclitus and Empedocles) as well as authors from the standard literary corpus whose texts are replete with scientific content (Aeschylus and Euripides). These passages were challenging for them but rewarding, as they were able to draw from their own preparation, scholarly commentaries, and professorial notes to help them navigate the exigencies of “advanced” Greek. 

In this presentation, I will discuss further the particular texts that were incorporated, and the methods I used to facilitate student preparation.

The 2011 College Greek Exam

This paper reports on the third annual College Greek Exam (CGE) administered in March 2011. It begins with a brief history of the exam and its origins. The exam began as a parallel to the National Greek Exam but specifically for college-level students in their first year. Armed with a basic format, syllabus and vocabulary, a pilot exam was given in 2008 and the first regular annual exam in 2009. The report then goes on to describe developments in the 2011 exam and enumerates the high scores and averages. The results of the exam are then analyzed according to grammatical categories. Where the same or similar questions have been asked on previous exams, there is a comparison of how the students did on both exams. Finally, the report includes some general comments on how the exam and the results mesh with certain issues in teaching first year Greek at the college level, both pedagogical (textbooks, etc) and administrative (the need for external assessment tools, etc).

Elitism and Revival of the Direct Method of Ancient Greek

In 1913, W.H.D. Rouse wrote, “The English language is largely dead: Greek and Latin are living languages” (“Machines or Mind?” The Classical Weekly 6.11 (1913): 82-86). Rouse, a passionate advocate for active learning, invented the direct method of ancient Greek: he focused on composition, pre-reading, discussion questions, and dialogues in the target language. Rouse’s direct method, therefore, is one effective strategy in an active language classroom. Unfortunately, both critics and followers of Rouse’s direct method were motivated by elitist concerns, which reverberated through the early scholarship on Greek pedagogical practices and detracted from its perceived usefulness. In this presentation, I briefly review the twentieth-century controversy over the direct method of ancient Greek and show that elitist perspectives on both sides undercut the reception of Rouse’s active learning methodology. I argue that an understanding of the continuing debate between the philological and oral approaches to ancient Greek in terms of past class divisions allows us to revive the direct method while avoiding its worst elitist assumptions.
Indeed, what strikes the contemporary reader of the debate over Rouse’s controversial direct method, discussed in journals from 1908 to 1977, is the emphasis on ancient Greek as a marker of class distinction. The many and vociferous critics of Rouse’s direct method complained that his students did not learn Greek grammar rigorously, did not think critically about ancient texts, and failed to see the special status of ancient Greek as a literary, not modern, language. G. Lodge, for example, typifies the users of the direct method as only moderately educated teachers “from remote districts” who wish to reach their disinterested students by treating ancient languages as modern ones (The Classical Weekly, 2.5 (1908): 33). In this view, the direct method reflects a superficial middlebrow adoption of the elite practice of ancient Greek. Rouse, who teamed up with James Loeb in a democratizing project to bring Greek and Latin to the middle classes, had his own cultural assumptions. Rouse argued that the English language was “full of roundabouts, of metaphors without meaning, verbiage, shams” while ancient Greek was “plain, direct, true” (“Machines or Mind?” The Classical Weekly 6.11 (1913): 82-86). At the prestigious Perse School in Cambridge, Rouse immersed schoolboys in oral ancient Greek to make them more effective communicators and professional leaders. When he began to direct his pedagogical techniques to a larger audience of learners, Rouse promulgated his direct method as a means of mitigating the cultural deprivation of the middle classes and making them better writers and citizens.

Such pedagogical arguments recall larger debates about education in the twentieth century. Rouse’s Greek books are now again available in updated editions. How do we confront this heritage? Open discussion with students about the elitist tradition of past Greek pedagogical practices allows us to rupture with the past and more carefully frame our own active learning assignments. This can enhance use of the method in ways engaging and inclusive for students in the 21st century. 
